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Abstract 
The objectives of this research are to: (1) reveal the teacher-students’ interaction patterns applied 
between teacher and students during teaching and learning process in SMP Muhammadiyah Imogiri., 
and (2) describe the interactional features used by the teacher related to the pedagogic goals during 
teaching learning process SMP Muhammadiyah Imogiri. This research belongs to discourse analysis 
which aims at describing conversation and interaction of teacher-students during English teaching 
learning process in the eighth grade of SMP Muhammadiyah Imogiri. The data were collected through 
observation and were analyzed using the theory of IRF exchange structure and the SETT Framework. 
The result showed there were 30 patterns of interaction of 30 exchange structures used in seven types 
of transaction. The transactions greeting session, introduction, re-checking session, explaining session, 
instruction session, practicing session, note taking session. There were 12 types of interactional features 
used by the teacher with the total number of 135. It appears the display question interactional feature 
plays an important role in this case. Through display question, the teacher raises up the students’ desire 
to learn and participate in the teaching learning process. The teacher ‘24’ form-focused on feedback 
interactional features backs up the students when they did a mistake. That is a good unity to build the 
students competencies. 
Keywords: discourse; IRF exchange structure; interactional features; SETT Frameworks 
__________________________________________________________________________________ 
 
Introduction 
Many kinds of interaction are like a president to his/her citizen, parents to their children, 
boss to his/her subordinate, teachers to their students, or interaction with someone new and 
many more. This research discussed the interaction between teachers and their students in the 
classroom. 
Interaction in classroom is considered as an important thing which cannot be ignored. 
This interaction involves the interaction between teacher and students as a part of teaching and 
learning activity and also proves crucial in the communicative language teaching. Moreover, 
interaction in the classroom is a part of primary factors by which learning is accomplished in 
the classroom (Hall & Walsh, 2002, p.187). Therefore, the interaction between teacher and 
students can also be said as classroom interaction. 
Teacher talk can be broken down into two sub-categories: direct and indirect influences. 
Besides, there are three types of teacher talks in classroom interaction; that is teacher talks to 
an individual, teacher talks to group of students, and teacher talks to the whole class. Through 
those characteristics, the classroom interaction will be clearer and help the teacher to know 
about teacher talking time, the role of the teacher, and the characteristics of classroom 
interaction itself. Thus, teacher will be able to manage his/her talk portion, set a learning 
framework, and will be more prepared so that the teaching and learning process proceeds 
interactively. 
In classroom interaction in SMP Muhammadiyah Imogiri, portion of teacher talk seems 
to dominate the whole interactions and it is hard to get balance in the class. This will decrease 
the amount of student talks and affect the interaction. Some problems that frequently appear in 
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the classroom interaction are the teacher shows a dominant talk in the classroom and the 
classroom interactions mostly use Javanese language and also Bahasa Indonesia. It makes the 
students only have a little chance to speak and lack English practices. This problem happens 
since the students lack vocabulary and are unconfident to express their ideas. As a result, the 
students get lack of practices and their speaking performance is low, although all of the students 
have good scores in their exam. The problems can be solved when the teacher and students 
realize the importance of interaction in language classroom. When they all realize how 
important classroom interaction is, hopefully the students can increase their language 
capability, build up the social connection, and develop the communication skill and confidence. 
It is expected that they do not just have a good score but also the have a good competence when 
they speak. 
The situation described above piqued the researcher’s interest in conducting this study. 
The study would then refer to discourse analysis (DA) since it studies the speech act or spoken 
interaction in the classroom. In this interaction, there are utterances that have several functions 
like asking to do something, explaining something, giving information, giving question, giving 
idea, responding, denying, etc. Besides, this study explores the interaction patterns and the 
functional aims of classroom interaction. The interaction patterns involve the understanding of 
the nature and its implication in the classroom interaction. 
In this case, the study of classroom interaction is considerably important and worth 
analyzing since it identifies the quality of the interaction at SMP Muhammadiyah Imogiri 
especially in eleventh grade. Besides, it has relationship between the language use and the 
pedagogic goals. So that it has many advantages to the interaction process of teacher – student 
in class. In conducting this study, the researcher used a theory namely IRF exchange structure 
and SETT framework. In the IRF exchange structure, there are: initiation (I), response (R), and 
feedback or follow up (F). These structures were proposed by Sinclair and Coulthard in 1975. 
This IRF exchange structure is used to analyze the interactional patterns and to identify the 
features of utterances that occur in the classroom interaction. The second one is about the Self 
Evaluation Teacher Talk (SETT) framework that was developed by Walsh in 2006. It is used 
to identify the relationship between interactional features used by the teacher and the pedagogic 
goals.  
Through the classroom interaction research, hopefully both teacher and students realize 
about the importance of interaction in the teaching and learning process since it has an influence 
toward the pedagogic goals. For the teacher especially, their awareness is important for the 
quality of classroom interaction. If there is awareness, it will be easier to know how to get the 
students’ attention in order to establish interactions with them. Moreover, through classroom 
interaction people can regard how the classroom takes place and how effective the classroom 
interactions used by the teacher are. 
There were two main problems here. Those problems were stated into two questions. The 
questions became the guideline of the research. The research questions were formulated as 
follows: (1) How is the teacher-students’ interaction pattern applied between teacher and 
students during teaching and learning process in SMP Muhammadiyah Imogiri?; 92) What are 
the interactional features used by the teacher related to the pedagogic goals during teaching 
learning process in SMP Muhammadiyah Imogiri? 
Literature Review 
Classroom Interaction 
Interaction is occurring when there are two people talk to each other with a language that 
is understood by them. Brown (2001:165) describes the term of interaction as the heart of 
communication. Interaction refers to a time when two or more people communicate with or 
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react to each other. So, it could be said as an interaction if they are understood about the 
language that is used to talk. 
Classroom interaction is important to attract the students’ attention. When the students’ 
attentions focus on the teacher, it means students take part in the classroom learning process. 
Goronga (2013) asserts that classroom interaction makes the students participate in the teaching 
and learning process. What the researcher presented previously is related with Goronga. That 
is important for the teacher to have a good classroom interaction with the students to engage 
the students’ participation. According to Dagarin (2004), classroom interaction is an interaction 
between teacher and students in the classroom where they can create an interaction with each 
other. It means that classroom interaction takes place when both teacher and the students 
interact with each other. A combination of teacher’s monologue and students’ silence does not 
constitute classroom interaction. 
Teacher – Student Interaction 
This kind of two-way communication between teacher and students takes places during 
the classroom activities. Teacher takes part in such an interaction by negotiating with the 
students about the materials, asking questions, using students’ ideas, lecturing, giving 
directions, criticizing or justifying. Teacher’s experiences determine on how good the 
interaction between teacher and students is and which manner is more effective. 
The IRF exchange structure 
Languages used by the teachers and the students during their classroom interactions need 
to be analyzed. There are two methods proposed by Sinclair and Coulthard (1986). The first 
one is performed by using a rank scale model i.e. ‘lesson; transaction; exchange; move, and act. 
The second method is the three-part structure consisting of three elements of structure; they are 
Initiation (I), Response (R), Feedback (F). IRF is preferred by some writers and practitioners to 
reflect the fact that, most of the time, teachers’ feedback is an evaluation of a student’s 
contribution. Teachers are constantly assessing the correctness of an utterance and giving 
feedback to learners. 
The IRF pattern has a great influence to both of teacher and students on their interactions. 
According to Cazden (2001), Initiation is nearly always performed by the teacher and the 
students are supposed to provide the Response to the teacher’s elicitation, while Feedback 
comes from the teacher to the students’ response. According to the statement above, IRF is 
important for the students to reinforce their competence. The students become more critical 
when they are crammed with teacher’s initiation, hopefully the students can respond with their 
own ideas based on their knowledge. Then, the teacher gives them feedback that ‘necessarily’ 
reinforces the student’s responses, in order to give them a good reward. The ‘reward’ given by 
the teacher is expected to raise student’s participation because they feel appreciated by the 
teacher. In a nutshell, the students’ competences improve with the expected follow-up that their 
confidence to speak is triggered. 
Self-Evaluation of Teacher Talk (SETT) 
Self-Evaluation of Teacher Talk (SETT) by Walsh (2016) is the good framework used 
for the classroom interaction. It emphasizes the fact that the interaction and the classroom 
activity are inextricably linked and as the lesson emphasizes changes, interaction patterns and 
pedagogic goals change. 
Walsh (2006) also stated that the SETT is designed to help teachers to both describe the 
classroom interaction of their lessons and to foster the understanding of interactional processes 
as a way of becoming a “better” teacher. Based on Walsh statement, it is a guide for the teacher 
to create a good class. Through SETT, it is possible for the teacher to elaborate every process 
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of classroom interaction that the teacher has carried out. So, teacher can decide the best way to 
use in the classroom and which is appropriate to their students. 
Method 
This research employed qualitative research. The qualitative research is a type of research 
which is based on deep understanding of people and issues. A descriptive qualitative approach 
was set to this study which tried to describe all phenomena that occurred in the classroom. 
The discourse analysis was adopted as the methodology to analyze the collected research 
data on classroom interaction between teacher and students. This data analysis method was 
employed to analyze the data and to discuss the findings for all research questions (Walsh, 
2006). Discourse analysis, which is often based on the socio-cultural theory, emphasizes the 
use of language as a social mode of thinking – a tool for teaching and learning, creating joint 
understanding, constructing knowledge, and dealing with problems collaboratively. 
This study presents qualitative understanding classroom interaction that discusses the 
description and characterization of classroom interaction by using the framework of SETT 
(Self-Evaluation of Teacher Talk) proposed by Walsh (2006). Originally designed to help 
teachers to describe the classroom interaction of their lessons, this study was also intended to 
foster an understanding of interactional processes. 
Actually the researchers choose ninth grade students for the subject of this research, but 
for several reasons, eight grades were chosen. Headmaster said that if nine graders should focus 
on their national exam and the seventh graders might get shocked if they were requested to 
participate in this study. So, the subject of the research was the classroom interaction in eighth 
(A) grade of SMP Muhammadiyah, Imogiri because they were supposed to have more 
knowledge of English and courage to speak English than the freshmen. Another reason was the 
researcher had once become their substitute teacher for about one month, allowing the 
researcher and the participants to know each other fairly well. Eight (A) grade was chosen 
because they were the most valuable students in that level. 
Data collecting technique is the technique to get and collect data systematically. The 
object of the study was the classroom discourse that was involved in the conversation of each 
teaching learning process. This analysis was done by doing some steps which make easier for 
the researcher in explaining the analysis. The first step was the researcher determined the object 
of the analysis. The object was the teacher-students interaction in English teaching learning 
process. The second step was recording the interaction of teaching learning process in one 
session of teaching. Then, the researcher wrote down all conversations into a script. The next 
step was that the researcher restudied and reconfirmed the theory of classroom discourse from 
books and others sources. 
The data analysis started by recording the teaching learning process, followed by making 
the script of conversation. The next step was numbering the utterances and the turns of each 
speaker in each conversation. Then, the researcher tried to analyze the utterances first to find 
the IRF exchange structure of what the speaker said. Having done so, the researcher categorized 
each utterance based on the classroom modes. The relationship between the language used and 
the pedagogic was analyzed using SETT framework theory. In order to acquire the answer to 
the research questions, the researcher made conclusions based on the data. The researcher also 
drew conclusion on the teacher’s talk characteristic, performance, and behavior based on the 
analysis. 
Findings and Discussion 
Based on the result of the research, the researcher found the patterns of exchange 
structures as shown in Table 1. 
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Pattern Extended of Exchange Structure of the Conversation 
Exchange structure is the most important features of classroom discourse. It consists of 
three parts of exchange structure, they are: a teacher initiation (I) and initiation + (I+), a 
student’s response (R) and response + (R+), and a teacher’s feedback (F). 
The researcher found 30 patterns used by the teacher during the classroom interaction. 
Table 1. Classroom Patterns and Sessions  
No. Pattern Interaction Total 
1. IR-IR-I+F-IRF-I+R-IR  Greeting session 1 
2. I+R-I+R-I+RF-I+RRF-IRF-IRF-I+RFI+RF-I+RF-I+RF-I+RF-
I+RR-IR 
Introduction 1 
3. IRF-I+RF-I+RF-R+R-IRF-I+R  Instructioning session 1 
4. IRF-IR-I+R  Instructioning session 1 
5. IRF-I+RF-I+RF-IRRF-I+RF-I+R  Practicing session 1 
6. IR-I+RF-I+RF-I+R  Practicing session 1 
7. IR-I+RF-I+RRF-I+RR+F-I+R  Practicing session 1 
8. IR-I+R-I+RF-I+RF-I+R  Practicing session 1 
9. IR-I+RR-I+RRF-I+RF-I+RF-I+R  Practicing session 1 
10. IR-I+R-I+RR-I+RRF-I+RF-I+RF-I+R-IR  Practicing session 1 
11. IR-IRRR-I+RR-I+RF-I+RF-I+R  Practicing session 1 
12. IIR-I+R-I+R-I+RF-I+RF-I+R  Practicing session 1 
13. IR-I+R-I+RF-I+RF-I+R  Practicing session 1 
14. IIR-I+RF-I+RF-I+R  Practicing session 1 
15. IIR-IRR+-IRR-I+RF-I+RF-I+R  Practicing session 1 
16. IR-I+RR  Practicing session 1 
17. IRF-I+RF-I+R-I+R  Explanation session 1 
18. IR-I+RF-I+RF-I+R  Practicing session 1 
19. IRR-I+RF-I+RF  Practicing session 1 
20. IRR-I+RR-I+RR-I+RF-I+R  Practicing session 1 
21. IRRR-IR-I+RF-I+RF-R  Practicing session 1 
22. IR-I+R-I+R  Re-checking session 1 
23. IRRF-I+RRF-I+RF-I+R-IR-I+R-I+  Instructioning session 1 
24. IR-IRF-I+RF-I+R-I+RF  Practicing session 1 
25. IRF-I+RF  Practicing session 1 
26. IR-IRF-I+RF  Practicing session 1 
27. IRR-I+RF-I+RF  Practicing session 1 
28. IR-I+RF-I+RF  Practicing session 1 
29. I+RF-I+R-IRF-I+R-I+R I+RF Practicing session 1 
30. IR-I+RF-I+R  Note taking 1 
There are a few examples from two of the patterns which are discussed as follow:  
IR-IRI+F-IRF-I+RIR Pattern 
This pattern consists of six initiations, both standard and extended patterns followed by 
five responses and two feedbacks from greeting session. The data in Table 2, in lines 1-4, 
teacher uses a standard initiation (I) and response (R) pattern, and in line 4, students use their 
extended initiation pattern (I+) to ask the teacher’s condition. Line 5 shows teacher gives her 
feedback and also encourages the students to checking absence, followed by students’ response. 
In line 7, teacher gives feedback to the students’ response and uses extended initiation (I+) 
pattern to finish her previous initiation. It is then followed by students’ response. So, from the 
data, both teacher and students use one time pattern variation to extend their turns. Teacher uses 
a standard pattern initiation four times at this session and gives two feedbacks to the students.  
 
Journal of English Language and Pedagogy, 2 (1), 2019 - 54 
Copyright © 2019, Journal of English Language and Pedagogy 
ISSN 2527-3655 (print) | ISSN 2579-8782 (online) 
Table 2. Examples of IR-IRI+F-IRF-I+RIR  
No. Utterance Standard Pattern  Extended Pattern Exchange 
1. T:  Okay, good morning everybody.  I  1 
Greeting.  2. S all: Good morning.  R  
3. T: How are you today?  I  
4. S all: I am fine thank you, and you?  R I+ 
5. T: I am fine thank you, who is absent 
today?  
F, I  
6. S all: Dimas Bipyanto. R  
7. T: Dimas Dipyanto, Sakit?  F I+ 
8. S1: Yes, Plesiran, Bu.  R  
9. T: Plesiran in English apa?  I  
10. S2: Holiday. R  
IR-I+R-I+RF-I+RF-I+R Pattern 
The pattern consists of five teacher’s initiations (I) include initiations + (I+) followed by 
five responses (R) and there are two feedbacks (F). Table 3 is the pattern found in the 
explanation session. 
Table 3. Examples of IR-I+R-I+RF-I+RF-I+R Pattern 
No Utterance Standard 
Pattern 
Extended 
Pattern 
Exchange 
89. T: And then the next, Asruri with partner. 
Are you ready?  
I  8 
Practicing 
Session 90. S all: Ready.  R  
91. T: Okey start.  I+ 
92 S3, S4: (act the pantomime)  R  
93 T: Any body knows? Ada yang tau?   I+ 
94 S1, S2: She is playing piano.  R  
95 T: She is playing piano. Is it right? Playing 
a piano?  
F I+ 
96 S all: Yes is it right.  R  
97 T: Okey give applause. F I+ 
98 S all: (give applause) R  
Based on the data above, in line 89, teacher uses a standard initiation pattern (I) to make 
sure that the students are ready to follow the activity and followed by students’ response (R). 
Line 91 shows teacher gives an initiation (I+) to extend her turn in the first initiation, followed 
by students’ response. Then from line 93 it can be seen that the teacher gives another extended 
initiation (I+) to ask the students to answer. Line 95 reveals that teacher gives her feedback (F) 
to the students’ response followed by her initiation + (I+), to extend her turn. From the data, it 
is visible that teacher uses initiation + (I+) extended patterns four times and an initiation (I) 
pattern standard once. The patterns are followed by feedback (F) for the students’ responses (R) 
twice. 
The interactional features used by the teacher are related with the pedagogic goals during 
teaching learning process. For example (Table 4). In line 11, the teacher transmits the 
information to check the students, whether they remember or not. As revealed in in line 70, 
teacher provides language practice around a piece of material to the students through display 
questions. And at last, line 45 shows teacher gives a corrective feedback to the students. 
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Table 4. Example of interactional features used by the teacher which are related to the 
pedagogic goals 
Utterance Mode Pedagogic goal Interactional 
feature 
T: Holiday good, yesterday we have study 
about present continuous, present continuous 
tense, terakhir kemarin kita belajar tentang 
present continuous tense, who still 
remembers the structure, siapa yang masih 
ingat rumusnya? (11) 
Managerial 
Mode 
To transmit 
information. 
The use of 
confirmation 
checks. 
T: Poin satu Dani with Rian. And then Evy 
Nur Aisah with Yana. Okey we will see Evy 
with Yana. Ready guys, oke start. (70) 
Material 
Mode 
To provide 
language practice 
around a piece of 
material. 
Extensive use 
of display 
questions. 
T: Fifty, kalo fifteen itu lima belas. (45) Skills and 
Systems 
To provide 
corrective 
feedback. 
The use of 
direct repair. 
Conclusion  
This research examines and analyzes interactions between teacher-students in eight (A) 
grade at Muhammadiyah Imogiri junior high school. Based on the analysis result, it can be 
concluded that: 
From the teacher student interaction pattern that occurred during teaching learning 
process, the researcher found 30 patterns from 30 exchanges structures in the classroom 
interaction. Those 30 patterns were formed in 6 types of sessions. 
According to the interaction pattern above, the teacher frequently gives the initiation (I)/ 
Initiation + (I+) by questioning, explanation, and also instruction. From the interaction pattern, 
the teacher tries to engage the students participate by the display question. This use of display 
question proves to be effective because the students become talkative when the teacher throws 
display questions. However, in teaching learning process, teacher frequently uses Bahasa 
Indonesia and slightly Javanese language rather than English language. The students responses 
(R)/ response + (R+), are good enough. The students show their interest in a few of the patterns 
although such interest may be triggered by display questions from the teacher. The students’ 
answers show that they have a nice competence in this case. The teacher uses the feedback (F) 
too, to appreciate students’ contributions. Even if there are some deficient feedbacks for the 
students due to lack of clarity, they are good enough. While a cursory observation may tell that 
the teacher may look monotonic, a deeper study, as shown by the analyzed patterns, reveals that 
the teacher performs sufficiently well. The students actively participate in the teaching learning 
process. Initiation + (I+) or response + (R+) is the variation of pattern extended. It used when 
someone need to extend their turn when the talk. 
The use of SETT framework helps the teacher to describe the classroom interaction and 
develop an understanding of interactional process. The teacher used interactional features to 
reach the pedagogic goals in each mode. From the result, the researcher found 12 types of 
interactional features that were used by the teacher with the total number of 135. Confirmation 
checks were found six (6) times, extended teacher turns by giving explanation and/or instruction 
5, absence of learner contribution 2, extensive uses of display question 66, form-focused 
feedbacks 24, the uses of scaffolding 10, display questions 12, clarification requests 2, direct 
repairs 5, and scaffolding  
Based on the use of SETT framework, the teacher used interactional features to reach the 
pedagogic goals, the teacher commonly used ‘66’ display question in her teaching learning 
process. It looks like the display question interactional features play an important role in this 
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case. Through display question, the teacher raises up the students desire to learn to participate 
in the teaching learning process. And the teacher ‘24’ form-focused on feedback interactional 
features back up the students when they make a mistakes. That is a good unity to build the 
students’ competencies. Although the teacher rarely uses English, the responses (R) from the 
students are pretty good. It will be much better if the teacher frequently uses English rather than 
Bahasa Indonesia or Javanese language. The teacher also gives more variations in order to give 
feedback to the students. Feedback should be clear. If the students’ responses are wrong then 
correction and reinforcement should be given to the students through scaffolding. 
Considering the patterns of interaction and the interactional features executed by the 
teacher, the researcher concluded that the teacher tends to pose display questions which actually 
may prevent the students to produce longer answers. However, by answering the display 
questions, the students can improve their vocabulary mastery. Another conclusion resulted from 
the interaction between teacher and students shows that the teacher gives few scaffolding in her 
teaching. She frequently does question and answer with students. This condition is ineffective 
to help the students reach the objectives of the learning process. 
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